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 The research purpose of achieving quality education is that 
enhancing teachers' performance is a must since it determines 
students' learning and academic achievement. On the other 
hand, peer observation (PO) is a practical tool used in a 
classroom where two peers work together and observe each 
other's teaching, and accordingly, the observer gives 
constructive feedback to the observed teacher, helping bring 
about positive changes in the instruction.  Therefore, this 
paper seeks to explore the effectiveness of peer observation 
and formulate a framework for its implementation for 
improving the teaching performance of Bangladeshi college 
teachers. In this regard, the researcher used a secondary data 
analysis method in which around 75 papers, including journal 
articles, conference proceedings, and research reports of 
different authors and organizations, were studied, analyzed, 
and discussed in this paper. Besides, two more case studies in 
international contexts were elaborate to review. After 
analyzing the documents, the researcher divided the issue into 
several themes and sub-themes. The result found that the PO's 
implementation would enhance the teachers' performance, 
and consequently, the students' success would be 
augmented.  Later, deliberating on different PO models, an 
implementation plan for PO in Bangladeshi colleges context 
was devised and developed. 
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Quality teachers' role in ensuring quality education aligned with Sustainable Development Goals 
(SDGs) is vividly immense (Irvine et al., 2016). Therefore, Bangladesh's government is now focusing on 
developing teachers' performance through various initiatives (Chowdhury et al., 2018). In this regard, 
peer observation (PO) can be chosen since it is an efficacious approach to increasing teaching capacity, 
improving teachers' confidence to teach, and learning more about enhancing teaching practices (Bell et 
al., 2008). Besides, it promotes a culture of acceptable teaching practices accomplished by experienced 
teachers for the teaching performance of novice and relatively less experienced teachers (Donnelly, 
2007; Ali, 2012). According to Donnelly (2007), the PO is a formal process that identifies, disseminates, 
and enhances teachers' good teaching practice in teaching-learning activities. Robinson, n.d. (2010) 
opines that the PO refers to a teacher closely observing a lesson to understand some features of 
instructional methods and classroom interaction. On the other hand, Fletcher (2018), Kinchin (2006), 
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and Tosriadi et al. (2018)  expound that PO is a common approach between two colleagues in the 
classroom where they willingly work in collaboration to find the strength and the weakness of their 
teaching for enhancing their instructional practices. PO is an approach of appraising education through 
feedback to help the teachers improve their reflective teaching practice (Hammersley et al., 2004).  
 
Background of the Study 
The concept PO is not familiar to the teachers working in tertiary colleges in Bangladesh, and 
accordingly, it is not practiced elsewhere. Currently, the researcher has been working in a government 
college offering tertiary education for more than four years as a Lecturer in English. Here, he found the 
college is yet to be familiar with PO, let alone implement it. Even he talked to many teachers who are 
also working in different colleges across Bangladesh, but they shared that they were not acquainted with 
the PO process. Therefore, the urge for improving teaching practice and its evaluation cannot aptly be 
determined. However, Annual Confidential Report (ACR) used to measure an employee's 
competitiveness in Bangladesh Civil Service (Haque, 2012) acts as a mirror of monitoring and evaluating 
the government colleges' teaching performances in Bangladesh. Generally, the principal of the particular 
college authorizes the ACR of the teachers concerning their job performance, gives marks (ranging from 
01-100) with necessary comments, and submits to the Ministry of Education. Although the ACR marks 
can influence the promotion and transfer of the teachers (Purohit et al., 2016), this process is, by no 
means, comparable to PO since the principal does not know and observe how the teachers teach in the 
classroom and whether their teaching requires further improvement or motivates the students to learn. 
In truth, the ACR marks entirely depend on the principal's personal bias towards an individual teacher 
(Stafyarakis et al., 2002). Therefore, ACR does not reflect the basic features of the PO. 
 
The rationale of the study 
Teaching performance involves a teacher's pedagogical practice, coupled with his/her 
competence to ensure students' learning achievements and obtain levels of excellence in education 
(Garton et al., 1999). According to Suarez & Toro (2018), students' academic achievements can be 
augmented by good teaching performance. In this regard, teachers should reflect on their pedagogical 
performance (J. C. Richards, 2017). In other words, teachers should be reflective in developing a 
comprehensive idea of their teaching performances (Gálvez Suarez et al., 2018). On the other hand, 
Wenglinsky (2002) opines that a strong connection exists between an academic institution's assessment 
culture and teachers' performances. More specifically, the teachers who go through an assessment 
culture demonstrate better understanding. However, in Bangladeshi colleges, such evaluative culture to 
enhance teaching performance is absent.  As a result, the new and less experienced teachers cannot 
know whether their teaching practice needs improvement or modification. Accordingly, they do not feel 
the need to improve their teaching practice and fall back on conventional teaching approaches that 
cannot guarantee better student learning outcomes (Anglin et al., 2008). 
Hence, to ensure and enhance teaching performance, teachers' individual needs should 
necessarily be addressed (Wilson et al., 1995). Similarly, the teachers also need to reflect on their 
teaching to identify their teaching practice's strengths and understand the areas to be improved (Tice, 
2004). Without identifying the areas of teaching skills to develop, it cannot be possible to provide the 
exact remedy for improving teaching performance (Osamwonyi, 2016). In this regard, the PO has long 
been deemed a reflective approach focusing on teachers' needs and allowing learning from and giving 
colleagues feedback (Hammersley et al., 2004). Besides, it helps teachers evolve their practices to better 
students' learning outcomes (Fatemipour, 2013). Above all, PO offers the teachers a developmental 
learning opportunity to enhance their teaching performance (Tosriadi et al., 2018). 
 
Review of Literature 
Peer Observation and Teaching Performance 
PO can play a significant role in improving the performances of teachers  (M. Bell, 2012). Through 
PO, the observer can refine his teaching performance by watching a teacher's performance, and the 
observee can find focused and specific feedback useful for enhancing his teaching practice (Wankat et 
al., 1993). In short, both the observers and the observers see the prospect of mutually developing their 
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teaching performance (Carbone, 2014). Notably, the new teachers find PO beneficial in boosting their 
confidence (Carroll et al., 2014). According to Bell et al., (2008), PO helps develop collaboration between 
teachers. As a result, teachers can learn new skills and instructional approaches and receive feedback 
from each other, contributing to making changes in them and building self-efficacy and trust. 
Accordingly, it substantially brings about good influences on teachers' professional development 
(Tenenberg, 2016). It further improves teachers' self-awareness, self-criticality, self-reflection, and self-
esteem regarding curriculum, teaching practice, and students' learning outcome encompassing 
professional experience and performance (Hammersley et al., 2004; M. Bell, 2012; Bowers, 2000).  
 
A Precious Tool for Professional Development 
PO can function as a valuable developmental tool for both observers and observers (Tosriadi et 
al., 2018). The PO process promotes a culture of sharing acceptable teaching practices amongst the 
teachers (Whitlock et al., 2004). Thus, those who undergo the PO process can hone their teaching 
performances (Byrne et al., 2010). However, while the experienced faculty members appreciate the PO 
as a reflection tool, the new instructors consider PO to develop their instructional practices (M. Bell, 
2001). The PO helps both the observer and observee understand their job role and spot the areas in 
their instructional way for further improvement (Blackmore, 2005). 
 
An Opportunity of Learning by Observing 
PO offers the learning opportunity by observing a colleague's teaching (Thomson et al., 2015). 
This 'learning by observing' opportunity might help the teachers reflect upon their current teaching 
practice and opt for new ideas relevant and necessary for developing teaching performances (A. Bell et 
al., 2010). More specifically, in the PO process, the observers get more benefited by enhancing their 
instructional approach than they can do about developing the observees' instructional practice (Kohut 
et al., 2007).  
 
Developing Collegiality  
PO contributes to promoting a spirit of cooperation (M. Bell, 2012). According to Richards et al., 
(2005), PO motivates teachers to nurture a collegiality culture to share and discuss their teaching 
prospects and concerns. On the other hand, the teachers who participated in the PO process 
acknowledge that PO enhancing their professional relationships helps them ward off stress and 
seclusion connected with the teaching job (Atkinson et al., 2010).  
Thus, the PO is appreciated for offering the unique opportunity to share best teaching practices 
and collaborate, enhancing more respect for the colleagues and their teaching approaches (A. Bell et al., 
2008). 
 
Providing Reflective feedback 
In post-observation sessions, the PO aims to impart constructive feedback to the observee to 
ensure further instructional practice improvement (Cosh, 1999). In other words, reflective feedback lets 
the observee know whether his teaching strategies work well or need improvement (Gosling, 2002).  
However, if the observer feels coerced into giving merely positive remarks, the aim of feedback would 
be ruined (G. Jones, 1993).  
Contrary to applause or reproach, thoughtful feedback addresses definite issues and provides the 
observed teacher with sufficient information for development. Hence, the observer should be a critical 
friend instead of a 'critical' or 'friend' since it builds mutual respect and trust between the observer and 
the observee (Shortland, 2004).  
 
Guidelines for using Peer Observation 
Although there are various ways to use PO, the most commonly applied model is centered on 
clinical supervision, emphasizing pedagogical strategies' development through the direct observation 
of instruction (Gaies et al., 1990). It comprises a three-step process: pre-observation stage, observation 
stage, and post-observation stage (Chism, 2007; Marczely, 2002; Shortland, 2010). This three-stage 
process maximizes the teachers' professional performance and promotes reflection and collaboration 
(Wilkins et al., 2011; Munson, 1998)  
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Pre-observation Stage 
In a pre-observation meeting, both observee and observer come to terms regarding the initiation 
of PO. This stage allows the observer to share with the observer teacher about contextual information 
regarding the course, instructional strategies and philosophy, assessment procedures, and specific focus 
areas during observation (Davis, 2011). On the other hand, the observer shares the observation process 
with the observer (Sullivan et al., 2012). Thus, this stage clarifies the PO process's goal, and the 
observer's and the observer's roles establish assessment criteria and build rapport between both 
teachers (McMahon et al., 2007). 
 
Observation Stage 
The observer should reach to be familiar with the classroom environment and let the students 
know about the observation process to help teachers' professional development and not assess the 
pupils (P. J. C. Richards et al., 2005). During the observation stage, the observee should focus on teaching 
practices, time management, dealing with quiet students, motivating and overseeing students for 
learning activities. However, the observer should overlook the observer's presence in the classroom (J. 
C. Richards et al., 2011). On the other hand, the observer should focus on the students' motivation, 
listening, and learning (Martin et al., 1998). While writing the observation note, the observer is also 
advised to focus on the instructional practice and use of teaching aids of the observee  (P. J. C. Richards 
et al., 2005). The language used in the observation note for giving feedback should be objective, specific, 
and non-judgmental so that the observer can be motivated rather than demoralized. 
 
Post Observation Stage 
The post-observation stage stands out as a vital part of the PO process leading to enhanced 
teaching (Chism, 2007). According to Donnelly (2007), the post-observation stage should focus on three 
key themes: a review of the criteria and agreements, a review of learning outcomes of the watched 
lecture, and an analysis of the lesson plan. Here, the observer provides the observer with feedback on 
the watched lesson, and they will discuss, analyze, and apply the essence of the feedback in the future 
(Gosling, 2002). According to Shortland (2010), the feedback should be insightful, specific, unbiased, 
and reasonable. The more non-judgemental feedback is, the more likely the teacher is to incorporate 
feedback into his future teaching.  However, the observer should reflect on the feedback to bring about 
necessary instructional strategy changes (J. C. Richards et al., 2011). 
 
Best Practices 
In this section, two case studies taken from foreign contexts as the best practices were discussed, 
analyzed, and connected to Bangladeshi colleges' present milieu. 
 
Case Study 01: Developing Higher Education Teaching Skills through Peer Observation and 
Collaborative Reflection 
 
Overview of the study 
The authors of the article (Martin et al., 1998) chose the department of Chemical Engineering at 
the University of Bradford to carry out a pilot scheme that commenced early in the summer term of 
1995. The pilot scheme aimed to provide a structure for teachers involved in teaching at higher 
education institutions to get constructive feedback on their instructional practices to develop teaching 
and learning.  
 
Identifying the key issues 
Although the researchers intended to include all department teachers in the scheme, one-third of 
the total teachers prevented themselves from participation, raising some causes like insufficient time, 
unsuccessful getting partners, and validity of the PO process. On the other hand, most of the teachers in 
the scheme who were experienced felt worried about being observed. Their anxiety was also in line with 
Chamberlain et al. (2011), where the participants showed disinterest and felt wary of participating in 
the PO process, terming it as overly bureaucratic. Nevertheless, during the implementation stage, while 
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the more experienced teachers tended to be very cautious of the PO process, the younger teachers 
accepted the experience. Hence, in this study, the participants were given the liberty to select partners 
for participation to reduce their nervousness. Even the teachers had the autonomy to choose the 
sessions to be observed. Moreover, it followed the three-stage process, including pre-observation 
meetings, observation, and feedback meetings to ensure collaboration between the teachers (Huston et 
al., 2008). Additionally, the feedback session was made private between the observee and the observer 
(A. Bell & Mladenovic, 2008). 
 
Analyzing the Findings of the Study  
The results of the pilot scheme had mixed reactions amongst the participants. While most 
participating teachers found the pilot scheme rejuvenating (Adshead et al., 2006), some teachers felt 
uncomfortable or somewhat nervous about being observed (Chamberlain et al., 2011). Similarly, most 
of the observers' responses were optimistic about the observers' role in attending classes and 
commenting on teaching practices like evaluating instruction, constructive feedback, and building 
confidence (Day, 2013; Norbury, 2001). Conversely, a few participating teachers felt uneasy at the 
observers' presence (Todd, 2017).  Nonetheless, most observers lauded the opportunity to observe their 
colleagues' teaching practices and felt that watching the teaching practice would generate new ideas for 
their teaching practices. The pilot scheme also let the participants revisit their instructional practices 
from a collaborative standpoint (A. Bell & Mladenovic, 2008). More importantly, the participating 
teachers who were dedicated got more out of the scheme and shared the most positive opinions about 
the PO process.  
 
Connecting the Case Study to Bangladeshi Colleges Context 
The findings of this pilot scheme can be aligned with the context of Bangladeshi colleges. Firstly, 
most of the experienced teachers here do not reflect upon their teaching performances. Therefore, they 
follow the same teaching strategies years after years and do not think about their teaching and modify 
their instructional practices. Secondly, when colleges' authority wants to send them to any external 
training program, most of them show disinterest in attending. They feel that they are already 
experienced in teaching practices, and so, following the training session can be deemed a waste of time. 
Thirdly, the new teachers in Bangladeshi colleges show much interest in joining the training program 
and consider it an opportunity to enhance their teaching practices. 
 
Case Study 02: Peer observation of teaching: Engineering new skills and collegiality  
 
Overview of the study 
The researchers of the article (Cooper et al., 2009) attempted to conduct a pilot program regarding 
the efficacy of peer observation in a school of Engineering at the University of Wollongong with the 
critical objectives of improving teachers' performances and augmenting collegiality among the 
colleagues. In this regard, they designed a peer observation partnership program, and it included seven 
phases for implementing the pilot program: Preparatory workshop, Initial Observation Sessions, 
Partnership groups formed, Planning meetings, Observations, Feedback meetings, and Evaluation.  
 
Identifying the key issues  
The researchers arranged 'Preparatory Workshop' & 'Initial Observation Sessions' to provide the 
teachers with sufficient information about PO and reduce their concerns and fears regarding PO. These 
sessions were rated as useful by the participants. The researchers' intention of organizing such sessions 
was to provide a solution to the possible problems arising from a holistic approach applied in an 
institution since Lomas and Kinchin's (2006) observation shared that some departments still lack the 
necessary information PO, which hampered the aim of PO process. The researchers used the 
'Partnership groups formed' phase where the interested teachers privately sent e-mails to the 
coordinator with their preferred colleagues' names for formulating groups. This step was aimed to 
establish a collaborative relationship between the observed and the observer since it includes 
confidentiality and, therefore, increases collegiality among the colleagues. Moreover, while the 
researchers used an external coordinator in the 'Preparatory Workshop' and the teams' information, 
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the external coordinator was also invited to some groups' feedback meetings. It is worth-pointing that 
the researchers introduced an external coordinator in the PO process. External coordinator use was 
lauded because it helped the participants understand the entire program more effectively by facilitating 
the pre-observation and post-observation stages. Additionally, the Evaluation phase was an added value 
to seek the perceptions of the participants about the efficacy of the program since through the 
evaluation, the researchers could know whether the program worked well or needed changes for more 
efficacy 
 
Analyzing the Findings of the Study 
The researchers documented the findings of their pilot program through quantitative and 
qualitative data from twelve participants. Nonetheless, about the effectiveness of PO in developing skills, 
the participating teachers found the program worthwhile for developing skills and ideas for giving and 
receiving feedback useful for effective teaching, increasing confidence in teaching, and promoting a 
collegiality culture.  
Furthermore, the Evaluation phase was an added value to seek the participants' perceptions about 
the program's efficacy since through the evaluation, the researchers could know whether the program 
worked well or needed changes for more efficacy. Here, the participants added that they considered the 
program useful for enhancing particular skills such as crowd control, time management, preparing 
lesson plans, giving feedback on students' assignments, organized instruction, developing learners' 
concentration and focus. The young teachers mentioned the positive change in their approach to senior 
academics (Karabağ, 2000). However, different opinions came from only experienced teachers as they 
thought to be already confident in teaching (Blackmore, 2005). 
 
Connecting the Case Study to Bangladeshi Colleges Context 
Like the first case study, this pilot program's findings also resemble Bangladeshi colleges' context 
to some extent. The experienced teachers in Bangladeshi colleges and academic contexts are not easily 
approachable to the new ones since the hierarchy system prevails in our context. Hence, the newly 
joined teachers cannot consult with the experienced teachers about their teaching strategies and 
concerns. As a result, the collegiality between the experienced and novice teachers cannot develop. 
However, the researcher feels if PO is introduced in Bangladeshi colleges context, the gap between the 
experienced and novice teachers hampering professional development will be reduced. 
 
METHODS 
This study applied the secondary data analysis method and reviewed the current teaching 
practices in Bangladesh, academic and research articles published from home and abroad, and online 
resources selected at random to develop its concepts, strategies, and drivers.  
On the other hand, it also reflects the personal experiences and observations of the researcher. 
Lessons from the several empirical studies and best practices of foreign context and the researcher's 
professional understandings offer circumstantial evidence for the challenges of implementing PO in 
Bangladeshi colleges.  
However, some possible solutions to the PO's implementation discuss in light of available 
literature and personal experiences and observation. Nonetheless, the researcher developed this paper 
for the following objectives to achieve: 
1. To investigate the effectiveness of peer observation on the teaching performances of the teachers 
2. To explore the best methods to implement a PO program in Bangladeshi colleges offering tertiary 
education.  
3. To seek possible solutions to some potential challenges regarding the implementation of the PO. 
 
RESULTS 
After reviewing various research publications and the researcher's personal and professional 
experiences and insights, the following actions plan and strategies for implementing peer observation 
in the Bangladeshi colleges have been devised and elaborated. 
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Implementing Peer Observation in Bangladeshi colleges 
As many colleges are located in semi-urban areas, training opportunities for enhancing 
professional development are not often available for the colleges' teachers. In this regard, the PO can be 
an effective process that offers opportunities like 'learning by observing' enhancing teachers' 
professional development (Thomson et al., 2015). More specifically, when PO is introduced, the teachers 
will get the opportunities to observe one another's teaching strategies, which will help them reflect upon 
and bring about necessary changes in their current practices for further development. The newly 
appointed teachers can significantly enhance their teaching performance by observing their 
experienced teachers (M. Bell, 2001). Since PO helps both the observer and observee to understand their 
job role and spot the areas for further improvement in their instructional practice (Blackmore, 2005), 
the novice teachers can improve their teaching performance by observing other teachers' instructional 
strategies and receiving feedback on their teaching practices from the peer teachers. 
On the contrary, the experienced teachers of Bangladeshi colleges can find PO as a reflection tool 
(M. Bell, 2001). When observing other teachers' teaching practices, they can evaluate the teachers' 
instructional practices with much more insight developed through experience. Accordingly, provide 
constructive feedback useful for enhancing teaching practices of new and less experienced teachers (P. 
J. C. Richards et al., 2005). Besides, the experienced teachers can update their teaching performances by 
observing other teachers' instructional practices cutting-edge educational technology and approaches 
in the classroom. Thus, the PO process will allow experienced teachers to modernize their teaching 
practices and share their experiences and reflective feedback with other teachers.  
Moreover, the majority of teachers come to college from their house. So, they are often in a hurry 
to leave the campus as soon as their classes are over. Hence, they cannot discuss and share the issues 
and concerns revolving around their instructional practices. As a result, a positive relationship of 
collaboration among the teachers cannot grow. In this regard, the PO offers a unique opportunity to 
make collegiality among the colleagues (A. Bell et al., 2008) and develop their current teaching practices 
accordingly. 
 
Peer Observation Action Plan in Bangladeshi Colleges 
Since the principals can decide regarding the implementation of PO in their respective colleges, 
they should initially be informed and convinced about the PO's effectiveness in the college context. Upon 
their consent, steps for the implementation of the PO can be taken. In this regard, two case studies and 
literature review findings will guide the implementation of PO in Bangladeshi colleges.  
 
Step-1 Preparing teachers for participation:  
The teachers do not know about the PO process and its implementation stages of making them 
informed, prepared, and motivated. A preparatory workshop or in-house training session in the 
respective college where an expert or a pool of experts on PO will conduct the session will be arranged 
where the purposes, benefits, and implementation stages of PO and the teachers' responsibilities will be 
elaborately discussed. Because lack of understanding of PO's purposes and benefits and their roles in 
the process, like observing, and giving constructive feedback, would prevent the teachers from 
participating and contributing to the process effectively (Lomas et al, 2006).  
 
Step-2 Selecting the peers:  
The teachers should be given the freedom to choose their partners for the PO process since it will 
ease their nervousness and develop a mutual understanding of constructive feedback (Shortland, 2004). 
Hence, the teachers will be inspired to select their partners. In this regard, to maintain confidentiality 
and collegiality among the colleagues, the program coordinator can seek the teachers' preferred names 
to work with and then form the groups.   
 
Step-3 Pre-observation Meeting:  
Following the preparatory workshop and partnership formation sessions, the implementation of 
the PO process shall begin in the respective departments. In this regard, the department head will lead 
the program and allocate a schedule for each pair of teachers. Before initiating the observation process, 
a pre-observation meeting between the observee and the observer will be held where the observee will 
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inform the observer teacher about the course, teaching strategies, evaluation process, and preferred 
areas to focus during observation (Davis, 2011). On the other hand, the observer will let the observee 
know about the procedure to observe the lesson to establish a mutual understanding (Sullivan et al., 
2012). Since the classrooms of all departments in our college are enriched with multimedia facilities, 
the video camera can be used for recording the entire class for it will help the observer evaluate the 
lecture and give feedback precisely. 
 
Step-4 Observation Stage:  
This stage will be accomplished according to the pre-observation meeting's decision between the 
observee and the observer. However, before initiating the observation process, the students will be 
informed about the PO program so that their anxiety and uneasiness do not ensue because of observer 
and fear of evaluation (P. J. C. Richards et al., 2005). 
 
Step-5 Post-observation Meeting:  
After observing the class, the post-observation meeting will be held in a private and comfortable 
environment. This meeting will involve the observee's self-appraisal and the observer's constructive 
feedback (Wilkerson et al., 1988). Although the observer will discuss the critical aspects based on initial 
observation and notes on the observee's class (Chism, 2007), the observer can provide detailed and 
more specific feedback after watching the class's video-clip recording. On the contrary, the observer 
shall reflect upon the observer's feedback to cause necessary changes in the teaching strategies, if 
required (M. Bell, 2001).  
 
Step-6 Assessment procedure:  
Initially, the PO process applied in the respective college departments will be evaluated through 
formative assessment. However, at the end of the year, a summative assessment can be done where the 
head of the departments' feedback reports on the PO process held around the year will be discussed, 
analyzed, and resubmitted to the principal. A study involving a questionnaire and interview regarding 
the teachers' perceptions and experience about the PO process will also be administered. Since the 
assessment reports are written against a set of criteria determining the improvement of teaching 
performances (C. A. Jones, 2005), the review of assessment reports and the findings of the study will 
help the principal of a particular college decide whether the teachers can change their attitudinal and 
experimental improvement as well as get reflective necessary for enhancing teaching performances 











Figure 01: Action Plan for Implementing Peer Observation in Bangladeshi Colleges 
 
DISCUSSION 
The above review convincingly illustrates the significance of employing PO in Bangladeshi higher 
education, especially tertiary colleges. Various models on implementing PO in enhancing teachers' 
professional development and empirical studies about the PO were discussed and analyzed.  
However, while the PO has been deemed a practical tool to improve teaching performances, it also 
demands some crucial factors to consider for the implementation and involves some challenges in 
implementation. 
Preparing teachers for 
participation 
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Strengths required to support the implementation of Peer Observation 
The following are some areas of strength required to implement PO in Bangladeshi colleges. 
 
Enthusiasm to learn 
The new and less experienced teachers should nurture a spirit of enthusiasm for learning. They 
need to be dedicated and committed to their profession and endeavor to upgrade their teaching quality. 
In other words, their enthusiasm to learn and develop their professionalism is one of the major strengths 
for introducing the PO process in Bangladeshi colleges. 
 
Experienced Teachers 
From personal experience and learning from senior colleagues, it is assuming that Bangladeshi 
colleges enrich many experienced teaching staff who have higher degrees from home and abroad and 
extended professional experience. With their qualification and experience, they can perform well as 
observe and observer teachers from whom the novice teachers can learn a lot.  
 
Principal's Dedication and Aspiration 
Apart from performing his administrative duties, the principals of Bangladeshi colleges are also 
expecting to bring out affirmative changes in the institution's teaching-learning environment. They need 
to be ready to offer any sort of help for enhancing teaching performances and learning outcomes. The 
principal's dedication and aspiration are the sufficient strength required for implementing the PO 
process. 
 
Potential Challenges and Solutions to the Implementation of Peer Observation in Bangladeshi 
colleges  
In this section, some potential challenges and their possible solutions have been described based 
on research. 
 
Lack of Time 
Time will be a critical issue that might impede the PO's implementation (M. Bell, 2001). Apart from 
taking classes and evaluating answer scripts, teachers of Bangladeshi colleges have to perform many 
other duties like working in various committees, conducting internal and external exams, invigilating 
examination halls, and more. So, it will be challenging to manage time for attending the PO by the 
teachers. Although there is no distinctive research available on the teachers of Bangladeshi colleges' 
problems, The authors feel the class time should not collide with the teachers' schedule of other duties.  
 
Political Interference 
Student politics is active in almost all Bangladeshi colleges. Often the political leaders of student 
wings intervene during the classes and get them out of the classroom to join the political rally (Alam et 
al., 2008).  
Hence, the teaching-learning process in the classroom is interrupted (Islam, 2013), and 
accordingly, the implementation of the PO process will hold back to overcome this challenge. The 
colleges' authority should discuss with the leaders of student wings and prohibit any political program 
during class time to ensure a college's congenial environment (Nasrin et al., 2019). 
 
Creating boredom  
While the PO process involves embedded learning opportunities, it may give rise to boredom 
among the observers and observe teachers (Todd, 2017). Especially if both the observee and observer 
are required to involve themselves in the PO process regularly, they might feel bored very soon (M. Bell, 
2001).  
If the teachers are motivated to perceive the PO as an essential practice for improving their 
teaching performances with well-defined plans, they are likely to override the time pressures (Adshead 
et al., 2006). Moreover, to avoid boredom, the PO process should be conducted two days a week, and 
these days, the observer and observee's role will be reciprocal.  
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Problem with feedback 
If the observer is superior to the observer, the observer might feel anxious to comment on the 
observer's class (Day, 2013). As a result, the purpose of the PO will hamper. A culture of 'constructive' 
feedback should foster understanding the importance of 'constructive' feedback for enhancing their 
teaching performances (Cole, 2003; Borich, 1999).  
 
Problem with being observed 
One of the PO's significant purposes is to improve teaching performances (Hammersley et al., 
2004). Therefore, observing one's class lecture is essential. However, some teachers might feel uneasy 
about taking classes in front of other teachers (Chamberlain et al., 2011). Hence, they might not agree 
to attend the PO process. Those who might feel uneasy in teaching before other teachers receive 
counseling and are trained to conduct the class like regular motion should not take the observer's 
presence into cognizance (Todd, 2017). 
 
CONCLUSION 
Although peer observation (PO) is deemed an essential issue for the teachers' teaching 
performance, the tertiary colleges affiliated with the National University of Bangladesh are yet to take 
any pragmatic step to introduce and implement PO in their context. The current teaching practices in 
Bangladeshi colleges mainly follow the traditional approaches that do not challenge the teaching 
strategies and do not encourage teachers to reflect on their teaching. Accordingly, they do not feel the 
urge to improve their teaching practices, and the expected students learning outcome cannot be yield. 
Hence, to enhance students' learning outcomes through the reflective teaching practice, the existing 
teaching practice and evaluation process need to be changed. The teachers should be inspired to be 
reflective, and their teaching performances should be critically challenged and improved.   
Hence, in this study, the PO has been chosen to explore its effectiveness in enhancing teachers' 
teaching performances in Bangladeshi colleges in Bangladesh. The review of available literature 
suggests that the PO has positive effects on teaching performance through which students' learning 
achievement can ensure. Two case studies highlighting the application of PO in the higher education 
arena of international contexts have been discussed and analyzed to obtain more insight into PO 
effectiveness. The results and analysis of case studies show that the PO successfully enhances teaching 
performance and motivates teachers. Moreover, the researcher analyzed the strengths of colleges 
required to support the implementation of PO and possible benefits of implementing PO in the colleges 
to gain more insight. The researcher was convinced that the PO's application in Bangladeshi colleges 
would improve the teaching performance. Accordingly, he also designed and developed an 
implementation plan for introducing PO in Bangladeshi colleges. However, the researcher discussed and 
portrayed some potential challenges that the teachers might confront during and after implementing 
the PO. In this regard, he put forward possible solutions to the potential challenges. However, following 
the review, analyses, and implications of the PO process in the higher education context, the researcher 
advocated implementing PO in Bangladeshi colleges affiliated with National University, Bangladesh. 
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